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^ * Foreword / ) 



The Effective Use of Resources Project (EURP) waa a pil(jt project initifited prior to the 1981-82 school 
year to develop cooperative planning between school libraries and puljU^ libraries. JThe pilot projfect has 
prodi^ced a training process which could foe used in any community in/tllinois. Tfie model assumes that 
the school district and/or public library have used some prior systematic needs identification process. Al- 
though originally targeted for the school and public library population, the model ^lan be used for any 
team^planning purpose. ■ / 

EURP was initiated b^the Illinois Library and Information Network (ILLINET), representing the li- 
brary sector, and the Illinois Resource and Dissemination Netwj^rk (IRDN), representing the education 
sector. Four Illinois communities whose libraries were affil^ted with the Rdlling Prairie Library 
System participated in the pilot project. ^ / . 



Theproject'qigoalswere: * * - 1^ * 

— lb generate interagency planning toyrard i^^)rovidg programs at the local level. 

— To epcourage comjmuhitieB to utilize public and school library personnel in planning 
for effective use of reo-ources: * ^ , *' • •* 



Based on the belief that local school districts and pviblic libraries are important factors in community 
improvement, thir.project brou^t together local oitfi.etis to participate in a team planning process. A 
primary component of the project was a three-day training seminar dicing which a five-member team 
comprised of a.sch^ol principoj, a school librarian,*a classroom teacher, a public liBrarian, and apublic li- 
brary trustee developed "Sk^ls and worked toward mutually planned objective^ Fo^ur communities par- 
ticipated in the pilot project. . o ' , ' 
- ' . ■ 

The EUjpLP demonstrated interagency cooperation at two levels— between the t^o. atfiite agencies 
sponsoring the project and between public and sc^^ool libraries at the local community level:*>Such com- 
munity cooperative planning increases program effectiveness by concentrating resources in a systemat- 
ic manner. • . ^ 

■ . ■, ■■ ^ ■■ / ' 

T^e Ilhnois'State Board of^Education and the IllinoisrState Library will provide technical assistance to 
school districts, libraries, and communities in planning schodl/pubfic library cooperi&ion. To request 
assistance or sh'are expieriences, please contact Preston Levi, Illinois State Library, Centennial Building, 
Springfield, Illinois 62756, 217/785-0318 or Dr.^^awrence K. Werner, Illinois State Board of Education, 
JLOCTNortli First Street, Sprin^ield^Illino* 62777, 217/782-0762. 



This^model is presented ih two publications, ^he Trainirtg Manual describes the purpose, key responsi- 
bilities, and activities of the step-by-step process for planning effective use of resources. A Resource Sup- 
plement includes materials^for u^e in the various steps an^ content and experiential learning a^ivities 
in communications, group dynamics, change principles, probl^ solving/planning, and resoi^rceTware- 
ness. The two booklets are cross-referenced. . , ^ ' 

The pilot project and this publication J^e based on cooperation. The Secretary of State, Illinois State Li- 
brary, Library Development Group/ the Illinois State Board of Educatior?, Departriient of Local Educa- 
tional Agency Services, Illinois Resource and Dissemination Network; the Rolling Prairie I^ibrary 
System, and the Hlinois communities of kssumption,/Mt. Pulaski^ Neoga, and Sullivan developed this 
training process. We acknowledge this effDnt-aoiJ^encourage others to explore cooperative relationships. 




Secretary of State - State Superintendent of Education 

and State Librarian ' - ' • 
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Introduction 



This Resource Supplem^ent is a compilation of materials to us^ in a seven-step' process for school/public 
library cooi^ration. The process is described in a geparate Training Manual/ ' , ^ - , 

Materials iit the Supplement are lettered for reference t(f selected steps in the Manual The supplement 
begins with statements for obtaining backgrotmd information on team members during an orientation 
meeting (Step 4.) Other materials relate to Step 6, a three-day training seminar, during which systems 
personnel convene community teams for skill development and cooperative planning. 

For each area of the training seminar tcommu^lcations, group dynamics, change principle^', pVoblem^ol- 
ving/planning, resource awareness), this supplement contains discussion material and/or experiential 
learning activities. A sample agenda and an evaluation form'for the ^enlinar are alsairfcluded. Staff in- 
structions provide additional information for planning and conduqting^the seminar. A list^f Tesource 
agencies whicfi serve Illinois and are possible presenters in the Resource Awareness phase'of the semi- 
nar completes the publjcpition. , ' , 

- These matei^als may be used as part of an entire training seminar, as individual units, or^ adapted for 
other^eliafe. In addition, users may want to add other areas to this package. The loose-leaf pages allow 
for easier reproduction of materials. • ' - - ^ <^ ; 



jSchool/Publie Library C^opetatiye Planning 
Project Qjbjectiyes / % 



As-at&ultof'the school/pubUclibftury coope local community teams are expected tp: 

Becogmze and utilize re8o^^•ccs:o1^ihe;team tn^^ other comniunity teapis, and other resource 

systems* ; ' " ''-'''^ -/V'^r/;' ;.V. V " ^' '-^-l ^ ^ \: - ' 

5; KidW th^^^ ^ ^ \ ; \ ' 

: ^Understand the ^r drga^^ons in a planning proems. * ^ - r 



■^1 



Increase awturen^ of avaiilab^s resiwrjce systemls, services and mfterials, and accessing procediurcs; 
♦ Becbkiawafeofsticce^ ^ . 



* their cominunities,* 



^ Ser^e a^lt netWrk^TOoddTfor si^^ inforfeatidn and procesj^es with other:communities.^ ^ 



ERJC . 



VI 



iSclJodl/Public Library Pikiining Process 



Stepl 
System 
planning 



^^tep 7 
Impleihenta- 
tion of plans 
arid foUowHip 



^ ' Step2 
Identification 
of target 
areas ' ' 



Step 3 , 
Identification of^ 
local team 



Activities and key responsibilities involved in each step are described in the TYaining^anual. 



Step 6 




Step 5 


TVainingseifiinar 


4— 


Team 


for teams 




planning 
U 



Step 4 
Orientation of 
tearhs^nembers 



Step 4 
Team Orientation 



Background Information on Team Members . ? 

Collecting background information on team members prior to training helps systems personnel more ad- 
equately work with comijiunity teams. Th^ following imperatiye statements are suggested for acquiring 
a prpfile on* team members and prediqting the participant's commftment to school/public library 
cooperation. . , ' • ' . 



For the Principal ^ ' . , . ^ %• - " • 

1. Describe your school district. Include the numbers of students, teachers, attendance centers; and 
' grade levels in district. • « ^ ' , 

2. Describe tb^ strengths ofyour district's educational program. 

3. Describe how studfents and faculty currently use the school library/media center. 

4. " Describe the ways students in your districfi currently use the public libi»ary. 
' 5. Describe how you have used the services < »f your Regional Library System. 



For the Teacher , . 

Describe how you generally use the school library in your building. , 

2. JJescribe howyou involve your students in using the school libr^ary. 

3. 'Describe ho^^^cQu generally use the public library. 

For th^^hool Librarian 



I 



1. Describe the school library (libraries) in your district. Include the number of volumes, the hours 
open, kinds of AV materials, number and ages of students, kinds of materials having the highest 
circulations. ' » x \ ' 



he^P^G 



2. Describe the most effective use students and faculty currently make of thejj^ool library/media 
centery , 4 , • 

3. ^ Describe the greatest strengths of the public library in your community. 

4. Describe how ypu have used the serj^ces of your Regional Library System. 



erJc- 
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For the Public Lib^afiai\ ' / . • * ^* 

4. Describe Ithe public library in your community. Include th^number of volumes, the hours open, the 
kfhds of AV materials , kinds of materials having the liighest circulations.^ 

2! Describe the public librdfy s activities and services for studepts; faculty members, and ot?her com- 
munity members. J • . • 



/ 



3. Deacribe the Si.trengtha6f the school library in your community. 

4. Describe how ^ou have used the services of your Regional Library System. 

FcH^thePublrdtibrarylVustee ^ ' 

1! Describe your community. Include-tnformation 00 the population, where people work, the civic at- 
traction3, what iSeople do for recreation. . . 

2. Desci;ibe the public library's activities and services for students and faculty members. 

3- Describe the strengths^f the school library in your community. 

Fpr AH Team Members ^ - - ^ 

r. One problem in using resources in my community is... - ' ^ , 

2. This training program will be a success if... - 



st^p a 

Training Seminar 



» : 



Suggested Agenda 

JSchool/Public Library CoQperative Planning Seminar 



Pliase 1: '^aiBing for Improvement Efforts •* 

' • 8:30-8:45 - I^egistratiqri/Coffee 

8:45-8:'55 -Welcome 

. 8:55-9:15 - Purpose 

Ejtpec^ted Outcojxies 
Agenda Overview 
Staff Introductions 

9:li5'll:30 . — Communication Processes/ActWitie3 

11:30-1^:4 5'^- Ge t- Acquainted Activity 

ll:«ft-12:45 -.LUNCH ' ' 

12 :4M : 15 ^ jGroup Dynamics ~ » ~ 

1:15-1:20 - Transition Time . . 
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1:20-2:20 — Group Dynamics Activities^ 

2:^0-2:30 ^ - Transition Time ^ " I 
2:30-3:00 - PriYiciples/Strategies for Change 
3:00-3:15 - Wrap-Up 



V 



Philse 2: Problem-Solving/Planning Model 

8:30-8:45 -Interaction/Coffee 
^8i45^O5~^KerFaet0R 



liool^ublic Library Cooperation 



9:05-9:15 — Problem-Solving/Planning Processes for Developing a Local 

/ / * /. ' 

9!15.9:25 - Transition Time \ ' * n" ■ 

9:25-11:45 — Sriiall Group Work ^Teams (Clarifying Philosophy; Establishing Purpose; Assess 
1^ - ■ ing Needs; Identifying Goals; Conducting Force-Field Analysis) 



11:45-12:4& -LUNCH . . . ■ ^ 

-12^45^2:35^ - Small Group Work by Tea ms (Continu e Wo rkinrwith Planning Processes: Resource 
Identification; Activity Planning) . ■ 

2:35-2:45. V - Break ' . ' ' „ 



2:45*3:30 —Small Group Work by Teams (Continue Working with Planning Processes: 
Activities) 

3:30-4:00 — Job Alike Sharing Session ^ ^ 



4:004:15 '^-Summary • 

Phase 3:^Resource Awareness 

8:30-8:45 - Interaction/Coffee 

8:45^9:10 — Illinois State Board of Education as a Resource System 
9: 10-9:35 — Regional Library System as a Resource System 
9:35-10i00 - ILLINET as a Resource System > 
10:00-10:15 - Break i \ 

10:15-10:40 - CEMRELas a Resource Systeih /, ( 

^ \ ■ - 

10:40-11:00 -Teams Sharing Plans 

11:00-11:30 - Wrap-Up/E valuation . , ' 



n 




Suggested Seminar Evaluation 

Instructions:. Respond to each item by making a circle around the number which best describes your 
response or by maliing a check in the apj^opriate space. . 

1, To what extent were the objectives of the training session achieved? ^ ' k 

1 — 



Not at All 
Comments: 



To a Great Extent 



2. Tp what extent were the format and^organizatioa (schedule, sequence of ^events, etc.) appropriate? 
' 1 2 S _ 4 5 ' 6 



Not at All 
Comments: 



To a Great Extent 



3. To^what extent were the facilities/meeting room(s) satisfactory for this session? 

* 

1 ^2 3 ^ 4 5 

Not at All 

Comments: • ' • 



Toa Great Extent 



4, To* what extent do you understand your role as a member of the community/district planning team? 
1 e . ^ 3 4 \ 6 



Not'at All 
Comments: 



To a Great Extent 



* 5. « The length of this training program was * * * 

^ appropriate ^^too brief too lengtHy 



What parts of thetraining sessi^ wens the most helpful? Why? 



1 \ 



7. ^h^uld'some parts of the training* receive more emphasis^? Why? 



Do you need additional informatioihor trainingat this time or in the near future to fulfill your role as 
;a membeiLof the community /district planning team? \ 



Yes No * • * 



If yfes, what would you suggest ? 



* ✓ 

9. Tb further develop and carry out your plans, what kinds of follow-up services or other resources will 
you need? (Check as appropriate). ^ , w ' , * 

other internal district resource people (teachers, administrators, librarians, ^tc.) 

, community resource materials/people 

university resource materials/people * 

^.Regional Library System resource materials/people 

lUinois^State Board of Education resource materials/people . 

Other (specify) — , 1 ^ 



cate your position: 



•ni. IndL 

Public Librarian Principal 

School Librarian r. Superintendent 

^ "V Teacher ^ . ^ Other (specify)— 

**, • Public Library Trustee 

GENERAL COMMENTS: ^ 



_ ' < ' i 

Guidelines for Group Facilitators 

The facilitfLtor($) may find these suggestions useful in leading the team(s) through the various activities in 
this Resource Supplement. 

^The facilitator role inchides proViding.lfiadership such as : • 

• — explaining the facilitator role, * 

— organizing the group, . ' ' ' • 

— definiifg and clarifying the task to be accomplished, ^ * ' 

— providing direction toward task accomplishment, ■ • , 

— maintaining an appropriate working relationship among the group members, 
focusing on processes, rather than providing content recommendations. 

Thefacilitat^assists the group by: ^ . 

—'arranging the physical setting approi^gate for the task, i.e., seating arrangement; • 

— making sure that all group members know each other; 

— working to obtain maximal participation, i.e., taking turns, polling, ask*ing opinions of others; 

— checkingfor understanding between members (paraphrasing, questioning, reiterating) ; 

— keeping the group withjn the timelines ffcr discussion on idehtified issues; 
leading the group i;a brainstorming^oi issues.when appropriate; 

— maintaining.discussioji at the issuq.le|vel rather than personal level when differences arise; 
summarizing discussions;. * 1 - ^ , 

— . leading the group to generate alternative solutions an4 explore implications of the solutions; 
identifying and clarifying decisions reached by the group; 

— identifying areas yi which decisions arl still needed; ^ ^ 

— checking out with the group on progress toward task accomplishment and what' remains to be 



completed. 



V 





step 6 
Training Seminar * — 


J 


*■ * ^ 




» 



Cdmmunications (Introduction) 

, The following activity may be used as an introduction to illustrate communication problems and the need for 
giving very clear directions. The presenter can read it to the group as an icebreaker or ask participants to 
read individual sections. ' . ' ^ * ' . 

:Halley*s Comet Communique ^ 

A school superintendent told the ajdsi^tant superintendent the following: 

''Next Thursday at 10:30 a,m., Haileys Comet will appear over this area. This is an event ^which occurs 
only once every 75 years. Call the school principals and have them assemble their teachers and classes on 
* their athletic fields and explain this phenomenon to thenj.Jf it rains, then cancel the days observation 
"and have the classes meet in the auditorium to see a filrh about the comet. 

Assistant superintendent to school principals: ^ ' . 

''By order of the superintendent of schools, next Thursday at 10:30 a.m., Haileys Comet will appear over 
^our athletic field. If it rains, then cancel the days classes and report to the auditorium with your teach- 
ers and students where you will be shown films, a phenomenal event which occurs only^once every 75 
years. * * ^ 

* Principals to teachers : 

"By ordeK of the phenomenal superintendent of schools, at 10:30 a.m., next Thursday, Haileys Cofnet 
will appear in the auditorium. Iij case of rain over4he athletic field, the superintendent will give another 
order, something which occurs once every 75 years. - 

* 

Teachers to students: ^ 

"Next Thursctay at 10:30 a.m., the superintendent of schools will appear in our school auditortum with 
Halley*s Comet, something which occurs every J5 years. If it rains, the superintendent will cancel the 
Comet and order us all out t<four phenomenal athletic field. " ^ * . ' 

^ Students to parents;' * ■ ' • . 

"When it rains next Thursday dt 10:30 a.m. over the school athletic field, the phenomenal 75'year'old su- 
perintendent of Schools will cancel all classes andfu^pear before the whole school in the auditorium ac- 
companied by Bill Halley and the Comets. ^ ^ - 

...freely adapted from Bole and Associates "Boles Letter. " • , ^ 
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Step 6 

JCraming^Seminar- 



Communicatiions 

V 

Name of Activity: Listening/Summarizing/Understanding ' 



Purpose: To understand the necessity of listening to eafh other with comprehension (understanding) 
as opposed to merely hearing words. 



Group-Size: Unlimited number of triads (groups of three). 
Time Required: Approximately 45 minutes. 



Materials Required: Topics^ for Discussion sheets and Questions for Discussion sheets (Resources Fl 
and F2) for each triad. 

Physical Setting: Triads should separate from each other to avoid outside interference. ^ 
Directions: 

•1. Facilitator forms participants into triads and distributes Topics for Discussion sheets. 

2. Participants in, each triad number themselves A, B, or C. Onfe person acts as observer and the other 
, two participate as a Speaker and a. listener. Speaker A chooses a topic from those listed or one of 
\ his/her own choice. 

t • , ■ 

^ *' • ' • 

3. !^ Th^ discussion is to be unstructured except that before each participant speaks, he/she must first 

^^*summ£^ize in his/her own words ajid without notes what the other person said previously. If the 
• '.speaker ^nd/or the observer think the summary\is incorrect, they may iitterrupt to clear up any 
nfisunderstanding. • ^ ' • ^ 

4. Farticipafit A begins as speaker. Participant B beginfe as listener ancTparticipant C as observer, 
^ter approximately seven minutes of discussion, participant B becomes the speaker, p^irticipant C 
the listener, and participant A the^obServer. The neJw speaker chooses another tp^c. After another 
seven minutes, C becomes the speaker. After another seven minutes, the facilitator halts the discus* 
sicto, distributes ^Questions for Discussion sheets,, and* conducts a discussion based upon the 
questions, > '/^W' rf'^^' 



Listening Triads Activity 



Fl 'K^cs forDiscussion ' ^ 



^ Participants may use, but are not limited to, the following topics: 

— Alcohol/Drug Problems in the Community 

— Censorship 

^— " Confidentiality and the Right to Privacy 

— Violence and N^^ndalism 

— Public Library-Scht)ol R.elationsnips - ^ ' ^ 




ool-Community Helatioitships** 
■— Stress Managejpent 
•— Job Burnout 



F2 Questions for Discussion ^ 

Facilitators can initiate discussion of this activity by using these or similar questions : 
(Directed to the speakers) 

— Did the listener listen to you? * , 

— Did the listener accurately sflmmarize what you were saying ? 

— ■ *Did the listener seem to understand what you were saying? 



(Directed to the listeners) 

— Did you listen to the speaker? , ■ • ' 
• — Did you accurately summariza^what the speaker was saying? 

— Did you uade^rstand what the speaker was sayijig? 



ERIC 



(Direqted to the observer) , ' * ' 

— .'♦Did you observe listening taking pjace? J " 

i' 

— Did you observe summarizing feking place? * * 

— What'other communication behaviors occurred during the interchange bet^veen speake'f and 
listener? 
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Step 6 








Training Seminar 





' Communications ' ^ 

^}am6 of Activity: One- Way and Two- Way Communications » 

• ' ■ \ ^ 

Purpose^: 1) To realize that two-^ay communication is superior to one-way communication; aifd 2) to 
examine the application of communication in family, social, and occupational settings*. 

Group Size: Minimum of ten. %. 

/ 

Time Required: Unlimited. 

* — ^''~"^*'==^ 
Materials Required: Chalkboard, chalk, and eraser; two^heets of paper and a pencil for each partici-^ 
pant; reproductions of Chart I and Chart IL (Illustrated in Resources G 1 and G2.) • . ' 

? ^ \ / 

Physical Setting: Participants face the front of tlie roopi and sit in such'a way that it will be difficult 
to see each other's drawings. In the first phase of the exercise, the demonstrator turns his/her back to 
the group or stands/sits behind a screen. 

Directions: • • 

1. The facilitator may wish to begin with a discussion on communication (content, direction, networks, 
or interference) and tells the group they will be experimenting with the directional aspects of com- 
munication in this §xer^ise^ ' , _ * ' ^ ^ 

2. ' The facilitator selects a demonstrator and toe or two observers. Participants receive a piencil and 

two sheets of paper and are told that the demonstrator will give them directions to draw a series of 
squares. They are to draw the squares exactly as they are told and may neither ask questions no 
give audible responses. \ ^ ' v 

3. While the demonstrator studies theWliagram of squares for a couple; of minutes, the facilitat<^r in- 
structs the observers to take notes on the behavior and reactions of the demonstrator and/or the 
participants.- * ' * \ 

4. The facilitator asks the demonstrator to quickly and accurately tell the group what to draw. The 
group cannot ask questions nor give audible reactions. * 

5. When the deijjpnstrator has finished describing the diagram, each partiicipant estimates the 
number of squares he/she has drawn correctly. ^ 

& R^at the experience with the following modifications: the demonstrator uses Chart 11, faces the 
> group, and replies to questions from the group. 



7. 'The group then sees the master charts fo'T the two sets of squares to determine their individual accu- 
.racy. A discussion on time, accuracy, an^ level of competence? should follow, calling upon "back- 
home** experience' and application. The observers then offer their data,, and the group compares it to 
the data from the first phase of the discussion. 



Adapted from Harold U. Leavitt's material on managerial psychology. 



Gl . • - ■ ■ ■ 




n^STRUCTIONS: Study, th§ figures" above. With your back to the group', instruct the participants Kow • 
to draw them. Begin with the top square ,pnd describe ^each in succession, taking particular note of th^ • 
relationship of e»ch to the preceding olie. Do not answer que^ons. *" ^ ^ * \ #i ' 




INSTRUCTIONS: Study the figures above. Facing the group, iiigtruct the participants how to,draw 
them. Begin with the top square arid describe each in succession, talking particular note of the relatjio^. 
of each to the preceding one. Ans\yer all questions from participants and repeat jinswers, if necessary. 
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. Stpp 6 . . 
Training Seminar 



Comnflinications 



Name of Activity: Verbal and Nonverbal Communication^ " 
*. » • / 

"Communication by Voice and Action,"* (1979), Centron Tilms, 1621 West Ninth Streel, Lawrence, 

Kansas ^6044. tloan available through Illinois State Board of Education, Media and Resources Center, 

100 North.First Street, Springfield, Illinois 62777. ^ • . ' 

« . * . * ^ « . • 

f > 

Purpose: To illustrate various types of^ny^rbal^communioation and how verbal and nonverbal ele- 
ments reinforce each other. Both positiy^ and negative nonverbal behaviors are illustrated. 



•^roup Size: Twenty-five people or less. 

^^^Ximc^e'quired: Film length is 14 nrinutes. Time for discussion is flexible. 
Materials Required: 

Ph^^cal Setting: Roojif^set up in classroom style. 
Directions^ 

1. Introduce the n|m with a disctissipn on various types of nonverbal behavior and some of the types of 
nonverbal commut^ication illustrated in the film. Discuss the relationship between verbal and non- 
verbal behavior. 

2. After the film, diB©u6l:the diffelrent types of communication shown and apply them to the partici- 
pants* own sjtuat^l^n. The "Nonverbal Cues in Group Communication** (Resource HI) may also be 
used for discussion. 
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This material can serve as handout when'discussingthe film "Communication by Voice and Action. " 



Nonverbal Cues in (Group Communication , 



Bodyt; 



ues 



Involvement/ 

/ 

^epson exhi^ts these beh^viorsr- 
^lertnessy 

Involvement in activity * ^ 
Nfaintains eye corftact with speaker 
Faces center of group 
Ignores distractions 
Responds toothers ' 
Takes notes 



Withdrawal/Rejection 



Person exhibits these behaviors': 



Sits in slouched position 

Lacks involvement in activity 

Avoids eye contact 

Turns ^ide\5{ays or outward 

Attend^ to non-group activity 

•No response to others 

Doodles 



Affective Cues 



Positiye ^ , 



Terson exhibits these behaviors: 



smiles I 
Nods he^d 
Maintains eye contact 
Laughs 
^ Jokes 



Negative ^ 

Eerson exhibits these behaviors: 
■Frowns * 

Shakes head si^e to side . ^ 
Lacks eye contact 
Sighs, rolls eye^ 
Uses sarcasfii " • 



Emotional Cues 



Tension 



Person exhibits th^se behaviors: 

i 

Stutters, stammers 

Extensive head movements 

Incomplete sentences 
^ Interrupts self \ 

Changes voice* j, 
Tlesitant speech " 

Rapid Rpeerh f 



. 1 



Tension Reduction 

Person exiiibits these behaviors : 
Sighs 

Laughs, giggles 
Yawns, stretches . ^ 
Jokes inappropriately 
Stands, walks around 
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Group Dynamics 



.The fmlowing outline can serve as a basis for a brief presentation to provide participants with a common 
background before the experiential activity. 

. ■ ■ ■ ■ . ^ ' ■ 

I. Introduction " " ' • ' • 



II. 



III. 




if 



A. Why loojf argroups? 

1. TVidentify patterns of behavior and coping techniques. 

2. To determine what behaviors are appropriate in a given group. 

Fpcus/Dimensions 

* * 

^ A Task or Con^^n^— "What" the group is working oh 
>A. - - ' ' 

B. iVoce55— "How" the group is working together 

1. Group dynamics focuses less on "what" (content) and more on "how" (process). ^ 
; 2. Group dynamics is tfi^ study of group development, participati6n,^innuence, decision 
making, problem identification and solution, planning, evaluation, communication pat- 
terns, managing differences, and role patterns. ^ * 

Stages/Characteristics of Group Development"^ 

. A. Polite ftage ' . ^ , , I ^ ^ ^, 

r \. G«4tfrig acquainted 

^1^, 2. Polite conversation 

3. Saying acceptable things for group approval" 

4. Avoiding controversial issues 

5. ^Usually lasts brief period of time 

« 

B. "Why We Ve Here" Stage ^ 



1. Determining purpose ofmeeting; desired outcomes; agenda * ^ , 

2. 'Movesno this level wh6n leader identifies purpose -or member asks "What's, on .the 
agenda for today?" * ' " 

3. Persons begin to express own ideas 
^ 4. Commitment begins to emerge * ■ % . 

5. Cliques form 

6. Hidden agendas emerge. asrjJiembers push ideas • <» ; 

7. Active participation by n^lf members 

8. Redefine ta^k/bring back to issue • 
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C. Bid for Power . 



1. Rationalizing of position on issue * • ' 

2. Attempts to convince appropriateness of position * ^ 

3. Many participants become silent, closed-min,ded 

4. Struggle for leadership 

6. Cliques^emerge; domiifation may occjir , ^ 
^6. Conflict begins, unwillingness to negotiate solutions 

7. Roles become important ' » ^ , . ^ . 

8. Number i5r unsolicited comments 

9. Numberof commeitts-no response 

10. iHierarphyin group visible— expressed, unexpressed 

11. Evidence of differences, subordination, attempts. to control . 



D.' Constructive Stage' . » ^ . Jf. 

1. Individuals'^re willing to cha,nge^reconceived ideas 

2. A^k.qijestions to each other to clarify issues and implications 
Leadership'shared amopg me^ber^ s*,^ ^ 
^onflict I's at issue lev^ not personal leveT ' - 
Behaviors occurring: / ^ ' ^> ^ 

a. Clarifying questions, summarizmg 

b. Creative problem-saving processjp^ and negotiating 

c. Staying oh target or task ^ » , 

d. Constructive and productive discussion * 

e. Number of real questions directed at others to bring but rele^vant facts 

f. Coitiments 



3. 
4. 



never thought of that" 
^ • "I believe you have a pciint" 
g. Persons shift posifious on issues 



E. Esprifde Corps Stage ^ 

1. Group constructive and productive, c^e^ive 
, 2. High trust level/respect among member^ 

3. * Relationships empathetic 

4. Don*t necessarily agree on all issues but respect vlbws and agree to disagree 



IV. , Elements- 



. / 



A. Decision making 
B\ Communicationr^^atterns 
C. Climate 
No^ms 

V. Group Member*5<Concerns 



' A. Identity 



1. What is my role? 

2. ^ What*s expected of me? 

3. " Where/how del fit? 



ERLC 
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B. ' Power 

1. Who will control? 

2. How much influence will I have ? ♦ 

C. Intimacy / ^ " 

1. How close will I be ? 

2. What will be the trust level ? 

3. How will I fit? * *"^s^ • 

Human Relations Principles ^ . 

A. Everjjone wants to be treated with dimity and respect. 

B. Almost everyone vyants to play a signifi^cant part in decisions affecting his/her life's work 

C. Aimost everyone wants to do a good job. 

D. Peopjearegenerallydoing the best they know how.- 

E. Judgmental statements and excessive criticism create defensiveness. 
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step 6 
Training Seminar 



Group Dynamics 



Name of Activity: Group Dynamics 



Purposes: 1) To demonstrate key roles group members pMy in task groups; and 2) to give participants 
an opportunity to'experience and evaluate the influence of group behavior pn task achievement ' 

Group Size: Six to fifteen'participants. 

V 

Time Required: Approximately 60 minutes. 

Materials Required: Case study sheet and role cards (see Resources 12 and 13). 

V C 

Physical Setting: Room large enough to^ccommodate six to fifteen participants seated in circles. 
Directions: ^ » 

1. Facilitator explains objectives of this activity and the sequence of events : 

a. Organize the group and distribute role cards and assignment for the group (5 minutes)* 

b. Groupworkson task (20 minutes). 

c. Group identifies behavior that was helpful or least helpful (15 minutes). 

d. Facilitator leads group in identification of member roles (5 minutes). 

e. Facilitator elicits individual learnings (10 minutes). 

2. Distribute role assignments (as outlined in Resource 13) to each group member and instruct th^ to 
do the following : 

a. Keep their role confidential. — - . , 

b. Reveal their role through their behavior during the activity. 

c. Play the role in as natural a way as possible; do not Wr-AiZras this w^l defeat the purposes of 
* the activity. 

3. Give the group an assignment. (The Resource 12 case study can be used as is or a^lapted to specific 
audiences.) , . 
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4. Direct tRe group to start working on th^ task, playing the assigned roles. 
5/ After^ the activity, lead the group to focus on their experiences during the activity by considering: ^sr 

a. ' What behaviors were most helpful in th^ grou*p's work on its task? Why? 

b. Whatbehaviorswereleasthelpfulin the group's work bni^ task? Why? *^ 
Points of discussion should be recorded on chalkboard or newsprint, • , 

s 

6, Ask'the group to discuss alternative ways of handling the dysfunctional behaviors which were 
identified. - \ 

7, Explain the roles assigned and ask group member|>to identify persons assigned those roles. 

8, Lea(l group to summarize major learnings. 



12 Group Dynamics Activity 

. ^ - . . Case Study 



Pupil enroll^iient in your elementary school district has declined 30 percent over the pas.t five years. 
There are three K-6 buildings and one 7-9 building in the district. One of the elementary bililding€ has 
been declared unsafe because of various Life-Safety Code violations. Clasf size at.each of the three K-6 
centers dropped to an average of 15 students last year and an averager of 21 students at the junior high 
school. All teachers are on tenure with approximately 90 percent of the teachers working in their pre- 
^ sent position for 10 years or more. The majority of teachers, about 75 perceht, belong to the loca^l teacher 
organization. . , , • 

The superintendent has^ asked your group, to ihake recbmmendations tP the board of education for (1) 
closing the unsafe school, (2) restructuring th^ teacher/student ratjo, and (3) reducing the size of the 
staff. This is your first meeting. , » 
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This material should be reproduced on.3x5 cards so that each card has one role description on it. Duplicate 
cards may be used for groups larger than six members. However, it is suggested that there be only one "Initia- 
tor/Leader" role per group. \^ . ' * ^ 

Roles fdr •^Group Dynamics'* Activity 



Initiator/Leader "^^^^ ^ 

A. Organizes the group. 

B. Helps start discussion. 
Introduces new ideas and.raises questions. ^ 
Defines group problems. , i ^ 

E. Proposes goals and objectives. , 

F. Lead^^oup to decision-making points. ,^ 



Gatekeeper a 

A. Helps to keep group on topic. 

B. Encourages others to participate. 

C. Helps to keep communication channels open. 

D. Periodically checks timelines. 

E. Points out when group gets off agenda. 



0 

Informer/Summarizer 

A. Offers facts and opinions. - ' « 

B. Interprets ideas or suggestions of others. 

C. Defines terms. * \ " 

D. Clarifies issues for others in group, - 

E. Pulls together related ideas. - . « 

F. Summarizes decisions made by group. 



Conformist i / 

A. . ACTees with almost anything that is said by other group members. 

B. Checks what others think before taking a position. 

C. Is very careful not to offend anyone in group. 

1 D. Sometimes states other s ideas as his/her own. ^ 
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Dominator « 

^ > r ' 

A. . 'Balks loudly and often. ' 

B. Interrupts and overrides others. ' ' • 

C. Tries to manipulate others by authority or superiority. 

D. Sometimes tries to control by means of flattery or other forms of patronizing behavior. 
— - # - - 

> 4 

Blocker/Resister . » * * . 

A. Tries to keep group from completing its task. » , 

5. Engages in dysfunctional belTaviors (moving off topic, displaying hostility, joking around when 
the group should be serious, etc.). % [ ^ 

C. Disagrees and opposes frequeAtlyv 

D. Sometimes uses a "hidden agenda" to thwart the movement of a group. • ^ 



step 6 
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Change Principles 

The following material can serve tts a basis for a brief presentation to provide p/l^ticipants with a common 
background. • . 

Change iirfnevitable. E3ucators and librarians should manage change in a systematic manner, rather 
than becoming passive victims of change. " • T 

' * ^ » 
Resistance to Change ^ 

Resistance to change'may be regarded as a normal response. People resist change for some of the follow- 
ing reasons: * 

Forte ofhabit inhibits change. * . \ 

Change disturbs the status quo. * ^ 
Change is contrary to learned patterns. - . 

Change attacks norms or values that are "sacred.** 

Change may 1^ perceived as an admission of f£ulure> ' 
Reasons for chahge may be unclear, of misunderstood, or in cofaflict With personal goals. 
Change can represent a challenge to authority. 
Anything "not invented here** may be resisted. 
Change may increase or decrease work load- * . . 
J^eople may feel powerless to make changes. 

However, people can overcome resistance to change. The theories of Kurt Lewin and others indicate that 
resistance to change is greatly reduced if persons involved in the change havp participated in the plan- ^ 
ning and decision-making prbc^sses rather than having the change imposed on them. Groups using the 
Force-Field Analysis and problem solvipg/planning processes described in this manual can expect posi-, 
tive support for change eff&pts in their communities. The tentative plans developed by the community 
teams during the seminar should be shared with their communities to secure further input and involve- 
ment. 
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i^loption Process > • V" 

Improvement eff9r4$ n>ay Occur througli adoption/adaption olfc validated programs or practices or 
^Hlirough a locally developed program designed to meet specific needs. 

» • . t _^ ^ • 

Researchers have identified the following five phases in the process of individual adoption of an innova- 
tion: ^ ' ; 

A. Awareness , • 

During the initial awareness stage, individuals are exposed to, and become aware of, innovation. As 
yet, they have onl^ a passive interest and do ncft necessarily seek further information. The method 
of presenting the innovation may well determine if persons are motivated to move on to the other 
stages. * 4 ' > • , * 

B. Interest , ^ T 
i ^ , 

The interest stage is characterized by acVtve information seeking about the innovation. Although in- 
dividuals have an interest in and a genei;ally open attitude toward the innovation, at this stage they 
have not made a judgment about its suitability. As they gather more ihformation, they form positive 
or negStivfe attitudes prompting them to move on to the next phase or to decide agaihst adoption. 

C. Evaluation • . 

The third stage, evaluation, is a period of "mejjtal trial" of the innovation, a necessary preliminary to 
the decision to make a ''behavioral trial.** Individuals apply the innovation to their own situation 
and decide if it is worth the effort. * 



D. Trial ' , . • ^ 

In the trial stage, individuals us^ the innovation on a small scale to find out how it will' actually 
work. Using the^innovation on a temporary or probationary basis before moving on to true adoption 
is an alternative. ^ 

E. Adoption 

In the adoption stage, "inuividuajfe^auisider the results of the trial and decide to adopt (or reject) the 
innovation. Even with a favbf«6ie decision, however, true adoption occurs only when the innovation 
becomes routinely integrated on a day-to^-day basi?. 




33 



24 . 



Adopter Categories 

V 

Since individuals*re^ond differently to an imja^vement effort, they can be characterized^as follows : ) 

1. Innovators— the first 2.5 percent to adopt; venturesome and willing to accept risks.- , 

2. Early Adopters— the next 15.5 percent to adopt; respected and^regarded as models. 

3. Early Majority— the next 34 percent. to adopt; deliberate and willing to consider innovations only 
after peers have adopted them. 

4. Late Majority-^the next 34 percent to adopt; skeptical, need an overwhelming pressure or influence 
from peers before adoption occurs. . ' 

6. Laggards— the last 16 percent to adopt; tradition-bound and oriented to the past. A mandate may be 
required to motivate this group. . - 

* 4 

Communication and Adoption v^ % 

Different types of communication have difi«*ent effects on the change process. For instance, media cm 
provide awareness. Trusted literature can create awareness and provide the information about a program 
or practice. Consultants can move the process through evaluation and trial and initial fmplementation. 
Trusted peers can move the practice through all stages including adoptions. A combination of all tech- 
niques should be considered in getting a program or practice adopted/adapted and "in place** in the 
community. ^ » ' 



1 

/ 



Step 6 V 
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Problem-Solving/Planning Model 

• * 

♦ * 

Name of Activity: Problem-Solving/Planning Model .... 

Purpose: To develop ^ tentative action plap forB community improvement project, 

" v '^^ 

Group Size: Up to 10 participants./ 



Time Required: Worksheet I — . apprpxi.ipately 30 minutes 
Worksheet II — appr^imately 60 minutes 
Woi;Jcsheet III — approximately 60 minutes 
WoAsheet IV — approximately 30-minutes 
Worksheet V — approxitnafely 90 minutes 



if 



Materials-Required: One copy of gach worksheet (Resources K1-K5) for eath team member 
Physical Setting: Sflace for-the team to plan witliout outside interferences. _ 



Directions: 

• 1. Explain facilitator^ role. (Refer to Resource D.) 
2. Direct team members' to identify a team leader and a recorder. 



3. Explain the p^pose of the problem 'solving/plai^^ing process and anticipated planning to He done"^ 



after th^ seminar . 




^troduce all^ve worksheets. Explain, that although the team will experience each step of the prob- 
lem''8olvirig"^lanning process, they will not have enough time to thoroughly complete each of the 

five steps. 1^ ' i 

^ *\ • « 

5. For Worksheet I, (Philosophy ^nd Purpose), team^ should have conducted a prior planning meeting 
(see Step 5 in TVaining Manual> to reviaw philosophy of school/public libraries, discuss services each 

. provides, and g^iin som^ ideas about their focus for the planning seminar. The facilitator leads the 
team to finalize philosophy and purpose from the meeting for Worksheet I. 

6. On Worksheet JI, (Needs Assessment), team members identify th^^ctSnstraints andrkinds of informa* 
tioii needed for planning. Even if the team has done some prior work in this area, they should work 
through this process and record their decisions. v , ' . 



7. Worksheet Illy (Goals and Objectives), is based on information from Worksheet II. Teams should 
focus on concepts and not be concerned with semantic^. (Statements can be reworded later.) The 
Force-Field Analysis is a problem-sqlving technique «jhich should follow the Gpals and Objectives. 
The facilitator should explain and pr6ceSl through the steps of the Force-Field Analysis/as ex- 
plained'in Resource . 

■ ./ ^ ■ ■■ .'\ - '■ 

8. Worksheet /V, (Resource Identification), leads the t^m to focus on internal or local resources. Exter- 
nal resources will be introduced later in the sen^at^thrpugh large group pfesentations and hand- 
outs. ' /. r* " » 

9. On Worksheet (Activities), the team develops specific activities and identifies persons, resources, 
costs* timelines, and evaluation methods *for each objecti\^ oh Worksheet III. Teams should select 
an objective achievable^ during the fyrst year and develop activities for as many objectives as time 
pgrmits. The strategies^rom the F^orce-Field Analysis should^be helpful in idfejitifying activities. 
The facilitator may. n^(ea to provide technical assistance to the team on evalvfation strategies. The 
team should identify their next meeting date, when they will report to administration, and other 
comm^Rnents. They should also identify needed follow^-up technical assistance and report this to the 

. Seminar Coordinator (s). ' ^ v. ^ 



Sample worksheets 
ttppear on phges 28-33. 
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Planning Seminar 
Worksheet I . 



Philosophy & Purpose Statements 



Stepl 



Local Board of Education goals fltphilosophy : 



4 , 



Public library goals or philosophy: 



Step 2 



oRurpose(s) for this planning effort: 



Steps 0 



Public libraries/schools to be targeted: 
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Planning Seminar- 

Worksheet II 
Needs Assessment 



I 



K2 



4 f 

Identify needs or problems that interfere with purpose (s), then prioritize using column at left. 



A 
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Planning Seminar 



» Worksheet III 
Goals/Objectives Developtnent 



List gaps or wea^t- 
nesses apparent from 
needs assessment. 



/ 



List goals to meet 
identify needs- 
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List objectives for^ 
each goal statement. 



I 
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— PtamringlSeminar -j 

Worksheet IV 
Resource Identification 



Use this as a brainstorming aid. List specific names and expertise or^^esources wh^e appropriate. 



- V 


Public Librarians 




i 
















0 




























' 5 ; J 

School Librarians ^ 


• > 
















f 






Public Library * 
Board ' 




- 


0' 






Library /Media 

Professional i . ' 
' Organizatipns 








• 




Students 




> 




- 




Student 

Organizations ^ 












TeacKers'Qist 
subject area if 
appropriate) ^ 


1 


1 

m 









^Professional 
Educational 
, Organizations 

^4 . ( 




\ 


/ 


,4 
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Principal (s) 
to 



District Level 
Administrators 



Other Educational 
Agencies (colleges, 
universities, pri- 
vate scho6ls, etc.) 



Community Groups 



Cbmmuhity Businesses, 
Industries, etc.* 



Media (radio,' tele- 
vision, newspaper, 
etc.) 



Illinois State 
Board of 
•Education 



Regional Library Sy&tems 



Others* (financial, 
materials, ootc.) 



t 
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Worksh^^et V 
Activities 



Proposed Objective: . 



Activities . 



CO 
CO 
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Hesponsible Person 



Materials/Resources 



Cost 



Timelines ^' 
Start Complete 



Evaluation 
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Force-Fields Analysis * 4,^. 

The Force-Field Analysis, a problem-sdlving" technique derived by Kurt Lewin from the force-field 
theory in physifcs, studies the motion of forces ^s a part of a complex system. A social situation is a result 
offerees moving at a given time. If a situation is in a stage of equilibrium, negative and positive forces 
tend:to cancel each*other out and the situation remains unchanged. If an imbalance in the direction of 
the negative (blocking) or positive (promoting) forces occurs, the situation changes in the direction of 
the greater forces. \ ' ^ 

The Force-Field Analysis provides a process for identifying both negative and positi^ forces, removing 
or reducing the negative forces, and strengthening the positive forces. This "process works well for 
managenient and staff concerns in business and industry, in educational institutions, or wherever 

'vpeopl^ are \yorking together. In order to effectively use the process, persons must make an accurate anal- 

. ysis of the various forces and be committed to improving a situation. 



Step One — Identify the problem^you wish to solve. Describe the problem as you now see it. Wha^ would 
the situation be like if it were ide^il .(i.e. your goals) ? * 

SteJ^Two - Brainstorm the promoting and blocking forces which affect the problem. (Promoting forces 
are those forces which push* towwrds solution, and blocking forces are those forces which 
work agams^solution.) W ^ ' 

Promoting Forces^ , Blocking Forces- 

" • , . 2. ' 2., • • 

3. • . 3. . ^ 

4. ' ; ' . • 4/ . . , ^ • ■ 

5. j^' 5. 

* Set up t^e.'Force-Field Analysis as follows : 
" Prompting Forces * . Blocking i^'orces ' ^ 



Step Three — Review your list, decide which two or three blocking forces are most important, and list 
them below. - ^ ' , ♦ 

Most Important Blocking Forces 

1. 



2. 

3^ 



Step Four — For each blocking force from Step 3, list some possible action steps (strategies) which 
might reduce the effect of the ferce or eliminate it completely. 

1 ' 

- Brainstorm — Listas many strategies qs possibleVith|iitworrying abottt how effective 

or practical they would be. You can later decide which ones are most 
appropriate. ' ' t 



C 



Blocking Force 1 
a. 



2 



d. 



Blocking Force 2 



b.^ 



c; 



Step Five — Apply these strategies when generatingaktivities for the team plan on Worksheet 'V 

4 ' 



(Resource K5). 



7 . 
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* step 6 > 
Training Seminar 



Team Sharing 

It is important for individuals and teams tp share wift each other. The following options are^uggested: 



Teams display their goals on newsprintin ^ desighated area as completedT^he^adlitator 
'*will explain this procedure at the staft of the training and lead the group through data 
display. ' , ^ 



- Team iLembers participate ih a Job ^ike Sharing Session in which they are grouped ac- 
tording to their role G.e., all public librarians together, all teachers together). For this ses- 
sion facilitator (s): 

. — arrange seating appropriate for disdu^ion, ^ ^ 

— ask the pfarticipants to introduce tliemselves and briefly (tw.o to^thre'e^minutes) de- 
scribe their community plan, ' ^ . N 

— lead the group to>brainstorm any issues/concerns they wish to address and record on 
newsprint; , • ^ 

— guide the group in discussing "solutions to identify issues. 



— Teams report their ^lans in the large group during the last afternoon of the seminar. The facilita- 
tor (s) will provide abrupture for this by identifying criteria and indicating a report-out procedure. 



These sharing activities should encour^e teams to con tinu<f communication with each other following 
the seminar. ' * ^ ■ ^ 
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Resource Atirareness 



Thejollowi^g material can serve as a basis for a brief presentation to provide participants idith a common 
background before presentations byJndividual resource agencies. 

Effective use of resources occurs through: 1) awareness by clients of what the resources are and how to 
access (acquire) these resources; 2) awareness of resource providers about their client's^ »eedsy and 3) 
(:ooperatiy.e-prx)vision of resources b^iixesource-providing agencies toeHminatCLdiudicatimiJBringingJtX^ 
resource provider and the resource user together at the seminar promptes resource awareness. Resource 
providers have direct contact with their clients. Clients learn what is available and ly>w to request ser- • 
vices. Resource providers ihteract and ^earn about each other. 

As a result of this session, resource providers and users will acknowledge that each baSiacjesponsibility 
.in effective use of resources. , ' - 



Resource providers will realize the need to: 



— promote/advertise their services, 

— diagnose needs through some systematic process, 

— know and understand their client's resource needs, 

— acquire or develop resources based on client need, - ^ 

— determine user policies that benefit both provider and client, 

— 'build relationships with other information networks to^^pand tlieir resource .ftase and avoid du- 
plicate efforts, ' * 

— maximize resource efforts through systematic dissemination, - 

— train their clients in making i-ealistic resource requests, 

— translate information into the client's level of understanding, 

— evaluate the impact of the resource services, 

— establish credibility for service through cdhtinual contact with cHents, 

— stimulate local client initiative to seek services. ' . ) . * ' 

Resource users will realize the need to: . ^ y \ ^ 

— fauMflarize themselves with resource sources; ^ ^ - . 
' make resource providers aware of their resource needs; » • , . 

— comply with usen policies; • - 
— ' self-assess their needs before approaching the resource provider; 

— |nake suggestions for planners and presenters; ^ ' * ^ 

— ^ transmit requests for information in a clearly thought-out manner; 

— acquire resources ffom all available sources; v ^ ' 

— se^k solutions from colleagues or other human resources, as well as from print material^; 

— use refsotirces as tools to decision making/problem liblving, not as the ultimate solutipn; 
. T take initiative in locating or developing resources. * 



Suggeations for Planners and Presenters 

In preparation for this jjhase of training, seminar planners need tolDok^at all resource ageneies that 
potentially serve the participants ancj^invite the most appropriate and most geographically accessible 
ones. (A list of resource agencies appears in the back of this publication.) 

Prospective presenters should be briefed about who the audience is, the purpose of the overall seminar, 
and how the resource utilization segment fits into the planning process. Presenters structure their own 
presentations, but they should be encouraged to cover these points r 

— The philosophy and purpose of their organization. 
, — The client group (s) they serve. 

• — The types of services they provide. ** , , ^ 

— Howclientsaccessservices, user policies and costs (if any). ^' \ ^ 
~~ ^Examples of resource* products they develop (if any). - • 

— Specific assistance they can provide to the community projects planned by the teams at the 

• • semirfar 

Although resource awareness is the final phase of the seminar^ representatives from the resource agen- 
cies should attend the other days of the seminar to understand the nature of the ^oups and the team 
planning process. Presenters can then possibly relate to th^ sessions and activities in explaining their 
resource capability. _ * z , 
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Resource Availability in Illinois 



' Illinois has several resource networks which supply a variety of services to specific client groups. Includ- 
ed in the following list are resource providers located in and/or serving Illinois. Se^ices and staff may 

^ change. Direct inquiry to the agency will provide the most accurate information about services. This is 
not intended to be a comprehensive listing. Some networks were omitted because of their limited policies 
or services; others were not known. 



r Ar 



Adult Education Service Centers 
Illinois ESL/AE Service Center 

>0 South Dwyer Avenue 
Arlington Heights, IL 60005 
312/870-4100 




Anje^can Library Association 
60 East Huron, Street 
^Chicago, 1L60611 
312/944-6780 

Career Education Ser^icfe Centers 

c/o St^te Coor^nator for Career Education 

Special Programs Sec^on 

's^State Board of Education 
1 00 North First §treet 
Springfield, IL.62777 
217/782-5098 

CEMREL, Inc. 

Midwest Regional Exchange 

3120 59th Street ' ^ * 

St. Louis, MO 63139 

314/781-2900 



Educational Service, Regions 
Illinois State Boar^ of Education 
100 North FirsfStreet 
^ Springfield, IL 62777 
217/782-5418 



ERIC Clearinghouse on Elementary 

and Early Childhood Education 
Coltege of Education 
University of Illinois 
XJrbana,IL 61801^ ' 
217/333-1386, *^ ' 



^e; 



ERLC 



ERIC Clearinghouse on Reading 
and Communication Skills ' 
NationalCouncU of Teachersof Euglish 
1111 Kenypn.Road * 
Urbana,IL'61801 * * ' - 
217/3^8-3870^ , , . 



Gifted/ Area Service Centers 
Educational Innovation and Support Section 
-Illinois State Board of Education 
100 North First Street 
Springfield, IL 62777 

217/782-3810 \ ^ _ ; Jl * 

• 

Illinois Career Guidance Centers ^ 
Special Programs^Sectiorr 
Illinois State Board of Education 
lot) North First Street 
Springfield, IL 62777 " ^ 
^17/78«-5098 ' 

Illinois Centers for Educational Improvement 
Title IV ESteA 

Illinois Stal^ Board of Education 
lOqNorth First Street . 
Springfield, IL 62777 

217/782-3810 ^ ^ 

Illinois Demonstration Network ^, 
Title IV ESEA 

Illinois State Board of Education 
1 00 North-First Street ^ 
Springfield, IL 62777 
217/782-3810 

Illinois Library and Information Network f^* 

Illinois State Library 

Illinois Secretary of State, 

Centennial Building 

Springfield, IL 62756 * . 

217/785-0318 

Illinois Resource andJDissemination Network 
Illinois State Board of^ducation 
100 North First.Street 
Springfield, IL 62777 \ 
217/782-0762 ^ • ^ 

. Illinois Teacher Centers 
Illinois St^^ite '^Ard of Education 
1 00 North First Street • 
Springdeld, IL 62777 
217/782-3810 .. 
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National Diffusion Network 
Illinois Statewide Facilitator 
1105 East Fifth Street 
, J^tr opolis, JL 62960 
^ 618/524-2664 



\>--'"^'*"'*"^^^^?L^^*^^^^^^ Service Centers 
Y"^ Deparlment of Specialized Educational Services 
Illinois State Board of Education ^ 
- 100 North First Street . - 

Springfield, JL 62777 
217/782-6601 

_ Technical Assistance and Dissemination Network 

Illinois Special Needs Population 
1\imerHall202C 
Illinois State University 
Normal, IL 61761 , 

309/436-6022 ' • 



4>- • ' 
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